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Félagsfeerni

- Olikt umhverfi i leik- og
grunnskola

- Hvaod er mikilveegt fyrir bérn ad
kunna fyrir grunnskoélaaldur?

- Meiri ahersla a markvissri
kennslu & namsfeerni frekar en
felagsfaerni

Y

- Skodun kennara: Virdast setja meira
mikilvaegi & ad born nai tokum a
felagsfaerni heldur en namsfaerni fyrir
skoélaaldur @

- Félagsfeerni spair fyrir godum
namsarangri

- Erfio hegoun hefur jakveed tengsl vio
félags- og namserfidleika ©

1. (Hains, Fowler, Schwartz, Kottwitz, & Rosenkoetter, 1989; Heaviside & Farris, 1993; Johnson, Gallagher, Cook, &
Wong, 1995; Lane, Pierson & Givner, 2003; Lin, Lawrence & Correll, 2003; Wesley & Buysse, 2003; West,1993).

2. (Agostin & Bain, 1997; McCord, 1992; Mofitt, 1993; Tremblay, Vitaro, Bertrand & David, 1992).

3. (Agostin & Bain, 1997, McCord, 1992; Mofitt, 1993; Tremblay et al., 1992)



Preschool life skills program (PLS)

Hanley, G. P.,, Heal, N. A., Tiger, J. H., & Ingvarsson, E. T. (2007). An evaluation of a class-wide teaching
program to evaluate preschool life skills. Journal of Applied Behavior Analysis, 40, 277-300.

* Hopkennsla i félags- og samskiptafaerni
- Fylgja fyrirmaelum, Hagnyt samskipti, bol fyrir t6f og Vinattufaerni.

- Fyrirbyggjandi nalgun vié hegdunarvanda

- Adferdir ur hagnytri atferlisfreedi
Faernipjalfun (Behavior skills training; BST), functional communication
training (FCT), lysandi hros (descriptive praise).

- Nidurstoour:

Aukning a PLS feerni og 74% minnkun a oaeskilegri hegdun fyrir allan
hopinn




Preschool life skills - Rannsoknir

Arangursrik kennsluadfers til pess ad kenna faerni og draga Ur 6eaeskilegri
hegdun hja bérnum med og an greininga

Bekkjarkennsla, minni hopur og einstaklingskennsla
briggja stiga kennsluaoferd (Three-tiered instructional approach)

Falligant og Pence (2017) og Robison, Mann og Einar T. Ingvarsson
(2018)

- Bdrn med proskafravik, einhverfu, downs-heilkenni
- §jonreenar myndir (Visual prompts)

1. (Beaulieu et al., 2012,2013; Fahmie & Luczynski, 2018; Falligant & Pence, 2007;Francisco & Hanley 2012; Hanley et al., 2014; Kraus et al, 2012; Luczynski et al., 2013; Luczynski, Hanley and
Rodriguez, 2014).



Markmio rannsoknar

1. Skoda hvada faerni leik- og grunnskélakennarar & Islandi telja vera
mikilveega fyrir bérn ad na tékum a fyrir grunnskolaaldurinn.

2. Innleida PLS asamt priggja stiga kennsluadferd i leikskola & Islandi.




Niourstoour ur kdnnuninni

Hvada faerni finnst pér mikilvaegt fyrir bérn ad kunna
S aour en pau fara i 1.bekk?

25

20 m Leikskolakennarar

® Grunnskolakennarar




Hvaod faerni kenndum vio?

Feernieining nr. 1 - Fara eftir fyrirmaelum

Feerni 1 — svara nafni & videigandi hatt
Faerni 2 — fara eftir einféldum fyrirmaelum
Feerni 3 — fara eftir floknum fyrirmaelum

Feernieining nr. 2 - Hagnyt samskipti

Faerni 4 — na athygli kennara a videigandi hatt
Faerni 5 — bidja um adstod

Faernieining nr. 3 — Polinmaeoi

Faerni 6 — geta bedid eftir athygli fra kennara




Feernieining 1 - Fara eftir fyrirmaelum

Feerni 1 Feerni 2 Feerni 3
Svara nafni a videigandi hatt Fara eftir einféldum fyrirmaelum Fara eftir floknum fyrirmaelum

"Gummi, komdu"
"Gummi, sestu a plassié"

"Sara nadu i pennaveskid og...
"Sara kleeddu pig i Ulpu og...

"Gummi, nadu i détid"
N "Gummi, réttu meér glasid"

—~ o~

JA

Feerni 1. Barn synir videigandi svirun pegar kallao er & pad med nafni. Feerni 2. Fylgir eftir einfoldum fyrirmaelum Ficiiis: Fylgir eftir floknum fyrirmzlum




Feernieining 2 — Hagnyt samskipti

Feerni 4 Feerni 5
na athygli kennara & videigandi hatt bidja um adstod fra kennara

‘3 _ ’
hjalpad mér’
Rétta upp hénd SsJ Labba ad ken b d
eda pikka i han | | g iy
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Faerni 5. Bidja um adstod fra kennara




Faernieining 3 — Polinmaedi

Feerni 6
geta bedid eftir athygli fr& kennara

"Kristjan, L. o )
biddu adeins" ef ég bid rolega pa kemur

kennarinn til min”




Aoferd

patttakendur

Einn skolahopur: 5 strakar og 3 stelpur
2 med greiningu

Meeliteeki

Spurningalisti til foreldra og kennara
Beint &horf: grunnskeid og maeling eftir kennslu (rannsakandi)
- /Afingalotur (kennari)
Spurningalisti um félagslegt rettmaeti (social acceptability questionnaire)




Aoferd

Grunnskeids og meelingar eftir kennslu

- Reétt feerni: Barn synir faerni samkveemt skilgreiningu

- Adgerdarleysi: barn klarar ekki faerni ad fullu eda synir engin viobrogo

- Oaeskileg hegdun: munnleg truflun, hreyfitruflun eda énnur truflandi hegdun.

Samraemi matsmanna var 95%

Tilraunarsnio

- Multiple probe design




“When | call your
name, stop what you
are doing, look at me
and say ‘Yes...

let's try it again””’

Hvernig for kennslan fram?

1. Fyrirmeeli/skilgreining a feerni
- Myndir
- Afhverju er pessi faerni mikilveeg?

2. Synikennsla (kennari-kennari)
3. Hlutverkaleikir (kennari-barn)

4. Endurgjof
- Rett faerni = Lysandi hros
- EKKki rétt feerni = feerni Gtskyrd aftur og strax nytt teekifaeri

S 4 L &=
==

5. /Afingalota
- Tilbunar adsteedur (evocative situations): teekifeeri til pess ad aefa sig yfir skoladaginn




Framkvaemd
Markviss kennsla og priggja stiga kennsluadferadin

- Kennslan alltaf eins a 6llum stigum - Stig 1; Hopkennsla

- /fingalota (8 taekifeeri)

- Afingalotur _ -
- 8 teekifeeri yfir skoladaginn - Stig 2: litlir hopar
- 21il 3 dagar - /Afingalota (8 taekifaeri)

- Skraning: rétt faerni/ekki rétt faerni - : '
Skraning: rétt feernilekki rétt feerni Stig 3: einstaklingskennsla

g e = sl - /Efingalota (8 teekifeeri)
- Undir 80% — naesta stig



Kennslulota Hopur stig Dag.
Faerni nr:
Vidurkenningarskjal Skilgreining:
Nafn [Afing m. K 1 2 3 4 5 6 7 8
er bdinn a3 standa sig vel i a3 efa sig a3: Rétt feerni
! EKKI rétt
Rétt feerni
horfa & kennarann og segja ,ja" ) EKKI rétt
pegar kennarinn kallar nafnid hans REttrorni
3 EKKI rétt
A A Rétt feerni
4 EKKI rétt
Rétt feerni
5 EKKI rétt
Rétt feerni
% 6 EKKI rétt
JA Rétt feerni
7 EKKI rétt
Rétt feerni
vetgert 8 EKKI rétt
og




Nidurstoour

Myndin synir hlutfall af réttri feerni, adgerdarleysi

og Oaeskilegri hegdun fyrir og eftir kennslu.

416 Adstaedur
183 Grunnskeiod
231 Eftir kennslu

Rétt faerni 47% — 78%
Adgerdarleysi 27% — 19%

Oaeskileg hegdun 26% — 3%
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Nidurstoour

S— Feernieining 1 Faernieining 2 Faernieining 3
Fara eftir fyrirmaelum Hagnyt samskipti Polinmeedi
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Niourstoour ur aefingalotum
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Félagslegt réettmeeti

- Fannst kennslan gagnleg
- Aukning a feerni 1 og 4

- §jalfsstjorn

- Passadi vel inn i kennsluna

- Myndi maela med kennslunni

- /Etlar ad halda afram med naesta skolahop




Umraeda-samantekt

- Aukning a feerni hja flestum patttakendum

- B6rn med greiningu voru liklegri til pess ad purfa 3. stigs kennslu

Umbunarkerfi eda progressively increasing intertrial intervals (ITI;Robinson, 2018)

- Min upplifun:
Aukning a athygli fr4 kennara fyrir jakveeda hegdoun
Bornin virtust hafa gaman af kennslunni




Hvao er ao gerast i dag?

Handbok PLS: Markviss kennsla og priggja stiga kennsluadferdin
Leikskolinn er ad halda afram med verkefnid
Ahugi ad innleida i fleiri leikskdla

Erum ad leita ad fjarmagni/styrkjum Handbik PLS

Markviss kennsla
og priggja stiga kennsluadferdin




Agostin, T. M., & Bain, S. K. (1997). Predicting early school success with developmental and social screeners. Psychology in the Schools, 34, 219-228.

Beaulieu, L., Hanley, G. P., & Roberson, A. A. (2012). Effects of responding to a name and group call on preschoolers” compliance. Journal of Applied Behavior Analysis, 45, 687-707.

Beaulieu, L., Hanley, G. P., & Roberson, A. A. (2013). Effects of peer mediation on preschoolers” compliance and compliance precursors. Journal of Applied Behavior Analysis, 46, 555-567.

Fahmie, T. A., & Luczynski, K. C. (2018). Preschool life skills: recent advancements and future directions. Journal of Applied Behavior Analysis, 51, 183-188.
Falligant, J. M., & Pence, S. T. (2017). Preschool life skills using the response to intervention model with preschoolers with developmental disabilities. Behavior Analysis: Research and Pactice, 17(3), 217-236.
Francisco, M. T., & Hanley, G. P. (2012). An evaluation of progressively increasing intertrial intervals on the acquisition and generalization of three social skills. Journal of Applied Behavior Analysis, 45, 137-142.

Hains, A. H., Fowler, S. A., Schwartz, |. S., Kottwitz, E., & Rosenkoetter, S. (1989). A comparison of preschool and kindergarten teacher expectations for school readiness. Early Childhood Research Quarterly, 4,
75-88.

Hanley, G. P., Fahmie, T. A., & Heal, N. A. (2014). Evaluation of the preschool life skill program in head stat classrooms: a systematic replication. Journal of Applied Behavior Analysis, 47, 443- 448.
Hanley, G. P., Heal, N. A., Tiger, J. H., & Ingvarsson, E. T. (2007). An evaluation of a class-wide teaching program to evaluate preschool life skills. Journal of Applied Behavior Analysis, 40, 277-300.
Hanley, G. P., lwata, B. A., & Thompson, R. H. (2001). Reinforcement schedule thinning following treatment with functional communication training. Journal of Applied Behavior Analysis, 34, 17-38.

Heaviside, S., & Farris, E. (1993). Public school kindergarten teachers view on children’s readiness for school. Contractor Report. Statistical Analysis Report. Fast Response Survey System (NCES — 93— 410).
Washington, DC: U.S. Government Printing Office.

Johnson, L. J., Gallagher, R. J., Cook, M. & Wong. P. (1995). Critical skills for kindergarten: perceptions from kindergarten teachers. Journal of Early Intervention, 19, 315-349.

Lane, K. L., Pierson, M. R., & Christine, D. G. (2003). Teacher expectations of student behaviour: which skills do elementary and secondary teachers deem necessary for success in the classroom? Education and
Treatment of Children, 26(4), 413-430.

Lin, H. L., Lawrence, F. R., & Gorrell, J. (2003). Kindergarten teachers’ views of children’s readiness for school. Early Childhood Research Quarterly,18, 225-237.
Luczynski, K. C & Hanley, G. P. (2013), Prevention of problem behavior by teaching functional communication and self-control skills to preschoolers. Journal of Applied Behavior Analysis, 46, 355-368.

Luczynski, K. C., Hanley, G. P., & Rodriguez, N. M. (2014). An evaluation of the generalization and maintenance of functional communication and self- control skills with preschoolers. Journal of Applied Behavior
Analysis, 47, 246-263.

McCord, J. (1992). The Cambridge-Somerville Study: A pioneering longitudinal experimental study of delinquency prevention. In J. McCord & R. E. Tremblay (Eds.), Preventing antisocial behavior: Interventions
from birth through adolescence (pp. 196-206). New York, NY, US: Guilford Press.

Moffitt, T.E. (1993). Adolescence-limited and life-course-persistent antisocial behavior: A developmental taxonomy. Psychological review, 100(4), 674-701.
Robison, M., Mann, T., & Ingvarsson, E. I. (2018). Life skills instruction for children with developmental disabilities. (Unpublished master’s thesis). University of North Texas and Child Study Center.

Tremblay, R.E., Vitaro, F., Bertrand, L., & David, L. (1992). Parent and child training to prevent early onset of delinquency: The Montréal Longitudinal-Experimental Study. In Social Behaviour: Interventions from
birth through adolescence (pp. 117-138). New York: Guilford Press.

Wesley, P. W., & Buysse, V. (2003). Making meaning of school readiness in schools and communities. Early Childhood Research Quarterly, 18, 351-375.



Haskolinn i Reykjavik | Menntavegur 1 | 101 Reykjavik | Simi: 599 6200 | www.hr.is



