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Today

* Explain what is meant by a strengths-based approach to educating
children with disability and how this approach builds upon, but s
different, than more traditional approaches

* Relevance of a strengths-based model to the assessment and
planning of supports



Remember Perceptual Ambiguity? The
Boring Figure.

* https://www.youtube.com/wat
ch?v=7f1G6Nx5VDw



https://www.youtube.com/watch?v=7f1G6Nx5VDw







It is not a perfect metaphor for
understanding children with disabilities but

* Do you see strengths to build
upon and the possibility of a
bright future?

Or
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It is not a perfect metaphor for
understanding people with disabilities
o]V}

* Do you see strengths to build
upon and the possibility of a
bright future?

Or

 Weaknesses to Fix and
limited contributions to make
in the future?




What do you see First? What do you
focus you attention on?

* Barriers, obstacles, and
reasons why this this young
man cannot do things he
dreams about doing?

or
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What do you see First? What do you

focus you attention on? r\

 Barriers, obstacles, and reasons
why this this young man cannot
do things he dreams about
doing?

or

* Modifications & Adaptations and
other supports that could
empower this young man to
pursue a dignified and
meaningful life.




What do you see First? What do you
focus you attention on?

A student who is different from
most other students in the class 't v
because of his mental abilities and “‘
learning potential. AR F

or ‘
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What do you see First? What do you
focus you attention on?

e A student who is different from
most other students in the class
because of his mental abilities and
learning potential.

or

* A student who is much like the other
students, but needs more support
(both qualitatively and
quantitatively) than most other
students in order to learn.




Traditional Ways of Understanding
Students with Disabilities

Traditional conceptualizations of
disability have focused on
deficits in relation to what is
considered typical or “normal” —

o oo this is called the "medical model”
— or “deficit model”

STRATEGIES AND CLASSHOOM MANAGEVENT,
1 Evidence of Disability
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Traditional Ways of Understanding
Students with Disabilities

Sl s Traditional conceptualizations of
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disability have focused on
deficits in relation to what is
Ty considered typical or "normal” —
e this is called the “medical model”
S or “deficit model”

1 Evidence of Disability




Acknowledging that some
children experience learning
challenges that other children do
not experience is not necessarily
a problem —it only becomes a
problem when it is considered
singularly

A strengths-based approach
does not mean burying one’s
head in the sand and pretending
that children don't experience
limitations, challenges, learning
problems, etc.




A strengths-based approach means that relative
limitations and relative strengths are considered in the
context of the environments (setting, set of
circumstances) in which children function. Supports
should be developed with the child’s relative strengths
and relative limitations in mind, and the outcome is
greater participation, engagement, and learning in
schools and communities.




A Contextual Understanding of Disability

A social-ecological conceptualization
of disability focuses on personal
competence in relation to demands of
the environment in which a learner is

Demands of the Environment

Person- operating.

Mismatch

The population of students with
disabilities does not necessarily
change, but the way the students
are understood changes

Personal Competence



Jim cannot see very well compared to others

* A deficit-based approach calls
for efforts to fix my eyes

* If my eyes can be fixed
easily, then that works out
pretty well

* If my eyes can't be fixed,

o 1 then the medical model,

- ——— deficit-based approach is
not very useful



Jim cannot see very well compared to others

A strengths-based, support-based
approach calls for understanding what itis |
can and can’t see; what activities are
limited because of what | can and can't see,
and & what supports | need in order to do
the things | want and need to do in my
environment







Changing the Locus of Disability — A Social-Ecological Understanding

@ Environment

Notice that a Social-Ecological Conceptualization of

& Disability :
* Does not deny that some children have limitations or
deficits in relationship to other children
* Does call for considering a child’s competency
holistically in relation to environmental demands
* Success is evidenced by greater participation in
culturally valued environments

et

%%ts



 The“"GAP"” between personal
competence and environmental
demands is addressed through
supports.

Demands of the Environment

* Supports function to increase
competence and/or modify the
environment to make it more
welcoming

* First, let’s look at what is meant by a
more holistic view of personal
competence, and then how such
“thinking” might be applied to a real
person living a real life.

Personal Competence




A More
Holistic View
of Personal
Competency

(Cattell-Horn-
Carroll or

Personal Competency

CHC theory) *
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Specific Tools for Assessing Strengths —
elf-Report & Teacher reports

U-STARS~PLUS
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Assessment of Strengths — Self-Report & Teacher reports

VIA Character Strengths & Virtues
(Peterson and Seligman, 2004)

Persistance

Bravery

Creativity

Courage
Curiosity g

Open-mindedness |
Wisdom and

knowledge .
Love of Learning /l\ life of
pleasure,

engagement

Perspective and meaning

Citizenship Justice

Fairness
Temperance

4

Leadership

-

Forgiveness
and Mercy

Integrity

Vitality

Love
Kindness

Social Intelligence
Humanit:
¥ Appreciation
of Beauty
and Excellence

Gratitude

Transcendance
. Hope

Humour

Spirituality

Self-regulation

Humility/Modesty Prudence

Myers-Briggs

Owutgoing, realistic,
action-orented, cunous frsendly, spx

versatile, spontaneous tactiul, Be

Pragmatic peoblemn
solvers and il
negotiators

Efficient, outgowng

aralytical, systemats
dependable, reakstic

Like 1o run the sthow and

get things don

ordecly fathior

Playful, enthusiastic

SLIONG COMIMON Sefvse,
enjoy h‘l;'- ng people In

tangle ways

Frendly, outgoing
redable, comcientious,
organized, practical. Seek
10 be hedphud and please
others, enjoy being

active and productive

Enthusiantic, creative,
SPOMAneoLs, oplirmistc,

supportive, playful Value

inspeation, eny
starting new projects,

see potentiad in others

Canng enthusastic

i, organized

diplomatic, respon dble

Skilled ¢o

who value connection

LERCaton

with people

Irventive, enthusiastic
strategic, enterprisang
rqQuinitive, versatile
Engoy new ideas and
C"J“v-m;c; value
Inspiration

trategic, fogacel
ofhcient, outgoing

ambitious, iIndependemt
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What does a Social-ecological, strengths-based, supports
perspective actually mean for developing plans in schools?

When understanding students by their
support needs, we are more inclined to (a)
look for strengths (potentials,

contributions to make) that supports can
build on




What does a Social-ecological, strengths-based, supports
perspective actually mean for developing plans in schools?

When understanding students by their
support needs, we are more inclined to (a)
look for strengths (potentials, contributions
to make) that supports can build on, (b)
perceive successful participationina
classroom as being the consequence of the
classroom’s capacity to meet a wide range
of student needs,




What does a Social-ecological, strengths-based, supports
perspective actually mean for developing plans in schools?

When understanding students by their
support needs, we are more inclined to (a)
look for strengths (potentials, contributions
to make) that supports can build on, (b)
perceive successful participation in a
classroom as being the consequence of the
classroom’s capacity to meet a wide range of
student needs, and (c) understand that the
primary charge of educators involves
problem solving to identify and arrange
supports (instruction is a support strategy).




Beyond School Achievement.
Should we hire Eric?

The Job The strengths

* Opening at an Insurance
Company for an office worker

* The pay and benefits make it
an attractive job for many

* Sorting and delivering postal
mail

J
‘ :
* Running an array of office é 4

machines -

-

* Need to help out others in the =
office whose projects are in a

“pinch”

>

Is capable of mastering job
duties; once he learns something,
he learns it well

Is willing to follow directions

s very pleasant; does not
complain, gossip, or waste
people’s time

s flexible and does not get
stressed when asked to'do
something different and pulled
away from reqgular tasks

Is cheerful, and has a rare ability
to bring out the best in others



Beyond School Achievement.

Should we hire Eric?

The Deficits QRN gLhs

* Takes longer to learn job
tasks than most others

* Requires more supervision
on a job than most others

* Not particularly strong at

* |s capable of mastering job
duties; once he learns
something, he learns it well

* Is willing to follow directions

* Is very pleasant; does not

conversational skills other i .:'. complain, gossip, or waste
than making small talk people’s time

* Would struggle to learn skills <« * |s flexible and does not get
needed in a more stressed when asked to do
demanding job something different and

pulled away from regular tasks



Should we hire Eric?

The Deficits

The strengths

* Takes longertolearnjob < Iscapable of mastering job

tasks than most others

* Requires more
supervision on a job than
most others

* Not particularly strong at
conversational skills other
than making small talk

* Would struggle to learn
skills needed in a more
demanding job

duties; once he learns
something, he learns it well

Is willing to follow directions

Is very pleasant; does not
complain, gossip, or waste
people’s time

s flexible and does not get
stressed when asked to do

something different and pulled

away from regular tasks

Is cheerful, and has a rare

ability to bring out the best in

others

Need for
supports

* Some coaching on the job

to make sure it is done
correctly

* Technology to provide

reminders about what to do
next or quality control
Assistance from coworkers
with conversations
Rearrangement of job
duties so that (a) when
someone needs help, they
know to ask him & (b) he is
not asked to interact too
much with strangers



Rearranging job
duties




The take away!

* Understanding student personal
competencies holistically means
understanding student strengths
and limitations in the context of
where they are and what they
want to be doing!

* Arranging a system of supports
that takes advantage of their
strengths and compensates for
their limitations will result in
more successful participation in
school and society.

e The SIS-Cis an assessment tool
that can inform this type of
problem solving.
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